Developing Language-Learning Skills
Young children initially learn chunks of language which combine vocabulary and grammatical patterns, in a holistic unanalysed way. When they grow older they are developing more conscious language awareness. It is vital to give pupils plenty of opportunities  to memorize, practice, recycle and extend vocabulary and grammar in meaningful contexts. 
Vocabulary
Children often learn vocabulary easily, like little sponges. However, in the  same way that sponges lose water, children also forget vocabulary very easily too. So it is essential to recycle vocabulary regularly and systematically in different contexts at all levels and ages. Games, rhymes, songs, stories, drama, art and craft provide opportunities to recycle vocabulary.
To know a word is to know its:
Meaning: denotation, connotation, synonyms, antonyms
Use: metaphor and idiom, collocation, style and register(formal, informal, neutral)
Form: spelling and pronunciation, grammar (parts of speech, prefixes and suffixes, tenses, etc. )
Words are often remembered in groups that have something in common. Because of this, try to introduce new words in:
  ● lexical sets (for example, shops, fruit, animals)
  ● rhyming sets (for example, a fat cat sat on a mat)
  ● colour sets (for example, grouping together objects that are green – a pea, a leaf, an apple, a caterpillar,a bird, etc.
  ● grammatical sets (for example, adjectives, verbs, prepositions, nouns).
Grouping words together in this way can help pupils associate new words with words they already know and can aid retention and recall.
Here are some techniques that can be used to introduce new vocabulary.
 ● Using objects: introducing a new word by showing the real object often helps pupils memorise the word through this visualisation. 
● Drawing: objects can either be drawn on the blackboard or on flashcards.
 ● Referring to illustrations: point to pictures and discuss. 
● Demonstration : acting, mime.
● Using synonyms.
● Using antonyms.
● Guessing from context: encourage pupils to take risks and to guess the meanings of words they do not know. This will help them build up self-confidence so that they can work out the meanings of words when they are on their own and will help them to remember a word. 
● Eliciting: once the context is established, you can ask pupils questions (in the mother tongue if necessary) that they would expect someone to say or do in a particular situation to elicit vocabulary. 
● Definitions: encourage pupils to define what they mean if they don’t know the word for something.
● Translating: if none of the above techniques works, translate. There are always some words that need to be translated and it can save time.
●Word building: use parts of words to help learners build words or guess their meanings.
●Dictionaries: learners use dictionaries to check the meaning.
When using any of the above techniques, you can follow these five steps:
 ● present the word by illustrating its meaning in one of the above ways ;
● if a pupil knows the word, ask her to say it and use  this as your model if it is correct; if not, say the  word yourself; ● ask the class to repeat, check pronunciation and  say the word again (and again) if necessary; 
● ask individual pupils to repeat the word and then ask the whole class again ;
● write the word on the board.



Practising and checking vocabulary 
Once a new word has been introduced you will want to provide opportunities for pupils to practise it and for you to check that they understand it. Here are a variety of activities you can use to do this:
 ● ‘What’s missing?’ This game can be played by sticking a maximum of ten illustrations or words on the board. Ask pupils to close their eyes. Remove an item from the board. Pupils open their eyes and tell you what is missing. Ask the rest of the class, ‘Is she right?’ This game can also be played by two teams. Play as above with each team taking a turn. Each time a pupil is correct she wins a point for the team. 
● ‘Kim’s Game’. This works in the same way as ‘What’s missing’, using objects displayed on a tray or a table. Children try to remember all the items on the tray after it is taken away. 
● Matching words to pictures. Pupils match words to the correct picture. 
● Guessing games. ‘Hide-and-Seek’ – a pupil leaves  the classroom while the others hide an object.  The child comes back and guesses where it is.  For example, ‘Is it under the table?’ This helps with prepositions and nouns.
Mime – a pupil can mime an animal, a profession,  or anything she chooses, and the class must guess:  ‘Is it a…?’ ‘Are you a…?’
 ● Giving instructions/picture dictation. The teacher gives instructions focusing on specific vocabulary. For example, ‘Show me a red square!’/’Colour number four red!’/’Show me a table!’ 
● Sequencing. Jumble up pictures on the board.  The teacher or a pupil gives instructions: ‘Put the chocolate cake first!’, and so on. 
● Labelling. Pupils label a picture or a diagram.  
● ‘Bingo!’. ‘Bingo’ can be played with words or pictures. As words are called out, pupils put picture cover cards or word cover cards on to the board on the item that has been called. 
● Classifying/sorting. Pupils sort words into different categories, for example, sweet or salty food .
● Memory games. ‘Chinese Whispers’ – give one pupil in a group or team a list of words or a sentence that she must remember and then whisper to the next child. This child whispers it to the next child and so on until the last child is reached. This child compares the list of words or sentence with the original one to see if it has changed. ‘Market game’ – a child begins, ‘I went to market and bought a pie.’ The next child adds an item; ‘I went to market and bought a pie and a bun’, and so on. 
● Word searches/word chains. Children have to find words or separate out words from a string of unseparated letters. This helps to train children to recognise English spelling patterns. 
There are many other activities that can be used to practise vocabulary: crosswords, ‘Hangman’, ‘Odd Word Out’, card games such as ‘Snap!’ and ‘Happy Families’, ‘I Spy’ and so on.
     Activity  – “Picture  method”
• Read ‘picture method’ • What are the main points?  Pictures are wonderful for teaching vocabulary. Use pictures to teach your learners some jobs. Get them to sit in a circle and show them the pictures; ask them to respond to the pictures without speaking, but with an action. Ask learners to touch the card when you say the word and then ask them to repeat words for pronunciation practice. Point to a card and ask them what it is and turn it over so they can’t see іt, when they give you an answer. Mix the picture cards and ask learners to guess what they think the top picture is. Finally, get them to match words to the pictures. Afterwards you can give learners a gap-fill exercise that they can complete using the words so they have a written record.
 You can use pictures of different professions ( a doctor, a teacher, a fireman etc.) for a gap fill exercise.
There are many different jobs. Many people work in hospitals, in the past it was common  for women to work as ___________ and men as _____________ , although nowadays  men and women do both jobs.
When you eat in a restaurant a_____________  makes the food and a _____________  or ___________ brings it to your table.
 ___________work in schools and  help look after your teeth.
In many jobs people wear uniforms. ___________  fly planes, the _________ help  protect people and_________  help to put out fires.
And when you need to get to work a_______  can drive you there.

  Activity  –‘Dictation method’ 
• Read ‘Dictation method’ • What are the main points?  Dictations can be interactive and enjoyable and help support learners by providing vocabulary in context.
Read a short text to learners, or even get them to complete a running dictation in pairs but have gaps in the text. After they have finished, ask them to think about words that would go into the spaces and then, looking at a list of words, to complete the text. Encourage discussion of why words fit or not.
Get learners to put words into groups; for this example, jobs that women do, men do or both. Also ask them to add any additional words they know. Put dictionaries on their desks so that when they share this information, learners can look up any words they don’t know, and encourage them to say why they grouped words where they did. Get them to discuss which career they would like/not like to do in small groups. Finally play a ‘back to the board’ game in teams where one learner has their back to the board, a job is written on the board and his/her group have to explain the job before the other team to win points.
Here is an example text you can use.
When I was a teenager I worked part-time as a ___________ looking after the  neighbour’s kids, but when I became eighteen I got a job as a____________  in  
the village pub serving drinks.
After university I spent a summer working in an office as a ______________ , but I  didn’t like answering the phone and I forgot to take messages. My sister said I should become  an___________  , but I didn’t want to do that, as I wasn’t good at maths, and I didn’t want to be a _________
 either, even though I studied chemistry at university. I wanted an exciting job!
 _______________are exciting, they search for clues and solve mysteries. Or being  photographed and dressed in beautiful clothes like a _______________ , or even  a _____________ and making the beautiful clothes.
I decided to continue my education and become a ______________ , I was good  with children and I liked tutoring them, and I knew I would be happy with my chosen career.
     
Activity 3. – Recording words. 
Word card 
	Word
	Picture
	Part of Speech


	
	
	Synonym


	
	
	Antonym


	Definition


	Example sentence




Word cards are organisers that can be useful in helping a learner learn new vocabulary. For each new word, the learner writes the word, its definition, its part of speech (noun, verb, adjective, adverb, etc.), a synonym (a word or phrase that means the same), an antonym (a word that means the opposite),  draws a picture that shows the meaning of the word, and writes an example sentence using the word.
Wordcards – can be used for all vocabulary regardless of the part of speech it is. They allow for learners to store lots of information about the word and also to provide a personalised example  of the word in use by writing a sentence. They can be stored together and made into a book,  kept in a bag and used for the whole class or individually. Once many have been collected it may be random when revising, as they can be very mixed and various themes and contexts covered.






Network or cluster diagram


















Network or cluster diagrams can help to arrange and organise ideas based upon a central topic.  Using this type of diagram, learners can easily brainstorm a theme, link ideas, or explore a new subject. Start with a star diagram (major traits/characteristics) and then extend.
Network or cluster diagrams – great when thinking around a topic, to produce and provide other words related to the new word. This can be very useful to help provide links to new vocabulary by using old known words to help with association, e.g. if learning the word ‘fur’, links to animals that have it can be included, as well as associating it to how it feels or looks, etc.

Clines or scales
                  fun
                          park
                                      pub
interesting                                                                                     boring
                              museum                                       café                         school                  bus stop

Clines or scales can be useful in helping a learner rank or order words. The scale can be anything from big/small or old/young for factual ordering, to learners using like/dislike or good/bad to give/show their own opinions.
Clines or scales – great for relating to language on a personal level. How much you like something, for example, or how strong/weak an adjective is or how positive/negative it is, as well as associating age to words or technology, etc. It enables learners to look at language in a different way. When looking at groups or categories of words and applying a different idea to store or categorise them, this personalisation can also help when later recalling words.

Charts and tables
	
	beard
	moustache
	eyelashes
	eyebrows

	hair
	· 
	· 
	· 
	· 

	on the face
	
· 
	· 
	· 
	· 

	above nose level
	
	
	· 
	· 

	below nose level
	· 
	· 
	
	

	man
	· 
	· 
	· 
	· 

	woman
	
	
	· 
	· 

	remove it
	· 
	· 
	
	



Charts or tables can be used to organise information associated with many items or topics. Charts can be used to show features of items, to compare and contrast topics, and to evaluate information. Charts can also be used to show similarities and differences of a group of items, and can be used to show whether items have similar characteristics.
Charts and tables – good for looking at words that are similar but have slight differences.  May be better for higher-level learners where accuracy becomes more important. When looking at clothes vocabulary, it can be useful to link to which part of the body it is associated to and if it’s an accessory, etc., while charts can be helpful in storing lots of words in the same group. It can also help with the meaning and form of new vocabulary since knowledge does not automatically mean learners have the ability to use words. For example, when looking at adverbs, new words can be stored in a chart, which helps with where the adverb goes in the sentence, how it changes from adjective to adverb, etc.

Venn diagrams
                                  Male                               Female




	Nephew	mum
	uncle	cousin	sister
	brother parent	aunt
	dad	niece



A Venn diagram is made up of two or three overlapping circles. They can be used by learners to visualise  the relationship between two or three sets. Venn diagrams can also be used to compare and contrast the characteristics of items.
Venn diagrams – good for low-level learners to visually see relationships between words, or ideas. For example, when looking at can and can’t, a Venn diagram can be used to show three people  and whether all can do something or only one, etc.
For more activities visit  
http://www.learnenglishkids.britishcouncil.org/parents/learning-resources 


 Recommended Reading
           Carol Read, (2007), 500 Activities for the primary classroom,  Macmillan    Education
             Penny Ur, (1991), A course in language teaching: practice and theory, Cambridge University Press
 www.britishcouncil.org/professionals-business-multiple-intelligences-intro.htm
 – has a podcast  to listen to, a reading to describe intelligences and a match up activity to check comprehension of intelligences.  www.teachingenglish.org.uk/tips/making-time-new-words
 – provides information on  how many words to teach, etc.  www.teachingenglish.org.uk/articles/presenting-vocabulary
 and   www.teachingenglish.org.uk/articles/seven-steps-vocabulary-learning
 – gives further reading  on how to present vocabulary and additional reading on the theory behind how vocabulary is learnt.  www.eslflashcards.com
 and   www.teachingenglish.org.uk/teaching-kids/abc-zoo-flashcards
 – useful links to find flashcards for vocabulary or, alternatively  www.testprep.about.com/od/tipsfortesting/ht/Make_Flashcards.htm
 –  is good to help provide information required to make flashcards.  www.vocabulary.co.il/vocabulary_flash_cards
 – can be used to make flashcards to print out.  learnenglish.britishcouncil.org/magazine – can be used for extra practice for learners, blank out glossary words, and to get learners to read and try to complete the gaps by looking at the context. Alternatively  www.memorizenow.com 
can be used to look at a text and remove words to then work out the meaning.  
 www.teachingenglish.org.uk/tips/vocabulary-bag 
– contain lots of ideas for storing  as well as reviewing and revising vocabulary. www.teachingenglish.org.uk/try/resources/pronunciation/vocabulary
-recycling-revisionphonemic-symbols – a list of activities you can try for revising and reviewing vocabulary  using phonemic symbols. www.teachingenglish.org.uk/language-assistant/teaching-tips/recycling
-vocabulary and  
 www.teachingenglish.org.uk/try/tips/personalising
-example-sentences – lots of tips and tricks  to help learners recycle vocabulary. 
 

 www.teachingenglish.org.uk/articles/how-useful-are-comprehension
-questions and 
 www.teachingenglish.org.uk/tips/vocabulary
-bag – the British council website has lots of ideas  for practising vocabulary.  www.discoveryeducation.com/free-puzzlemaker
 – word searches as well as lots of other puzzles.
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